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The Child: A Wellspring Of Ideas
M. Edna Townsend
Reading Specialist
Thornapple Kellogg Schools
For too long educators have been
enthralled with gimmicks, sophisticated
games, and TV type glittery acts to provide the motivation for learning in the
classroom. The child with his/her individual interests, abilities, ideas and needs
has been forgotten. The child's personal
contributions to a learning situation have
been swept aside in favor of artificial
settings and activities.
Webster defines wellspring as "a source
of continual supply." The child is such a
wellspring. S/he has knowledge about
specific topics such as Monarch butterflies, Petoskey stones, the Peruvian Passo,
homing pigeons, the 74 7, Le Sabre Buick,
raccoons, the Waltons, Mars, etc. S/he can
tell you where they are found, what they
eat, how they perform, and how to care
for them. Besides knowing the facts about
the topic, the child can formulate opinions
and suggestions on their use, availability,
and quality of performance. The child
also has the ability to interpret knowledge presented to her/him in a formal
classroom setting. S/he can classify,
sequence, and evaluate the lesson. And
last, but just as important, s/he can
respond to something s/he has seen,
heard, or read in a creative and imaginative way.
If each child's individual resources are
used for motivational activities in the
classroom, teachers will not have to introduce external factors which sometimes
are meaningless to the child. The teacher's
role will be to provide the appropriate
setting and the child will respond with
the content. Most exercises require only
basic tools such as paper, paste, scissors,
chalk, and paint. They may be executed
in a simple or complex manner limited
only by the child's needs and abilities,
The completed tasks do not need formal
evaluation since each child's response will
be different. But the activities {l'lay be
shared with other children, parents and
teachers for constructive criticism. Although these strategies are not new, they
help to reinforce the concept of using
the child as a resource for learning in the
classroom. Examples of three different

types of activities for this approach will
be reported.
The language experience method is
one way of giving the child a chance to
use her/his resources. The teacher may
set the stage by listing some topics or the
student may choose her/his own. The
student may then prepare a paper or make
a booklet on this subject using a historical
or "how to" perspective. Glossaries and
dictionaries may be added to supplement
the basic writings. Students who have not
acquired writing skills may dictate to the
teacher or volunteer, or use the tape
recorder. The completed product may be
shared with groups or individual students
and parents.
Specific seatwork activities based on
current reading materials is another way
to involve the child. After finishing reading a selection the student could respond
to: "Draw a picture of the funniest or
saddest thing that happened; the animal
or an,imals; the people; the place where
the story took place; what happened first;
what happened last; etc." A writing
activity might be: "List all the people in
the story, all the colors, all the ways .of
travel, all the foods, all the animals, etc."
The child may use her/his book for
locating the information and for the
spelling of words for labels and sentences.
Directions for these activities may be
written on the board or given v~rbally.
The third type of activity is the
creative writing exercise which provides
opportunities for the child to use her/his
imagination and express thoughts and
feelings. Reading a story or peom to the
child and then giving her/him the opportunity to write a creative response is an
appropriate setting for this strategy. After
hearing "The Sun is a Golden Earring"
by Natalie Belting, a fifth grader wrote:
"Stars are the veils and dresses of
newlywed girls walking in the night."
Another setting might be listing topics
such as Change, War, Pollution, or History
and ask the student to write all s/he
knows about that topic. One eighth
grader wrote this:
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classroom wili be more stimulating and
alive because of the diversity of opinions
and wealth of knowledge coming from
the students.
A child who participates in this type
of program will develop into an independent learner; for s/he has to learn to make
decisions, use thinking skills and apply
what s/he knows. Since this approach
gives the child credit for personal achievements, feelings of self-worth will be
enhanced and dignity restored.
The child is indeed a wellspring of
ideas, and recognizing and using her/his
individual resources in the classroom will
make for a more effective and stimulating
program. Learning will then be fun,
worthwhile, and satisfying. _

"History is like a huge time tunnel
showing the records of man's accomplishments, his successes, his failures
. . . History is a page of time turning
forward or backward ... "
What does this type of approach do
for the teacher, the classroom, and the
child?
The teacher will spend less time in
preparation and spend less money on
materials. The teacher will feel more
successful because the child's performance
will tmprove since s/he is highly motivated. The teacher will learn more about
each child, about his/her individual needs
and interests, and her/his communication
skills; hence a more effective program
can be planned for the student. The
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